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Abstract: Students in higher learning institutes in Malaysia face 

some difficulties in expressing themselves in English language and 

show lack of competency in speech. They perform poorly in the 

English language during examination held in the university and 

also interviews. Based on the problems encountered by the weak 

students, it was deemed necessary to provide some form of guidance 

to enable the ESL students to speak confidently. The guidance 

comes in the form of a cooperative interactive learning module for 

teaching speaking to weak ESL students. The purpose of the study 

is to develop a cooperative interactive learning module as a 

teaching approach that could benefit ESL students at the 

university. This study also investigates the attitudes of the students 

before and after using the cooperative interactive learning module 

concerning speaking.The research comprises of two stages namely 

instructional design, ADDIE model (to develop the module). A 

quasi-experimental design was carried out to look at the 

effectiveness of the Cooperative Interactive Learning Module on 

students’ speaking skills. Cooperative Interactive Learning (CIL) 

Training Module was designed as a teaching and learning aid to 

assist educators to enable them to use some of the fundamental 

concepts of (CIL) in their everyday teaching to enhance ESL 

students’ speaking skills. The module consists of three units of 

hands on activities, current practices on (CIL) and prior 

knowledge, CL concepts, conceptualization of a structural and 

complex CIL approach. The findings revealed that the Cooperative 

Interactive Learning Module was effective for higher learning 

institutes students because it enhanced graduates’ communication 

skills that will enable them to understand written and spoken 

instruction, and express ideas in a variety of situations.  

 

Keywords: Cooperative Interactive Learning Module (CIL), 

graduates students, Speaking Skills  

I.  INTRODUCTION 

The new paradigm of education 4.0 era demands a shift in 

second language pedagogy from a teacher-centered learning 

model to a learner-centered model. This shift signals a new era 

in which English speaking instruction must create  
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opportunities for students to express themselves in speaking 

the language.Slavin (1995) define cooperative learning as a set 

of learning strategies through which students are given a 

chance to work on certain tasks related to their subject matter. 

According to Johnson, Johnson & Smith (1998), cooperative  

learning is also known as structured teaching procedure that 

provides students the opportunities to work in groups on 

certain activities in order to bring about the best out in a 

student to attain educational goals. Slavin (1995) expressed 

that in cooperative learning, each student work in small group 

to assist his or her peers in specific educational content.  

Cooperative learning strategy promotes learner-centred 

model for teaching and learning purpose as opposed to the 

traditional teaching method. Johnson & Johnson (2002) 

divulged that cooperative learning approach obligates positive 

effects on educational outcomes. Several studies on 

cooperative learning revealed that the approach has positive 

effects on students’ proficiency (Pattanpichet, 2011); English 

reading comprehension (Bolukbas, Keskin, and Polat, 2011; 

Meng, 2010; Law, 2011) and English writing (Roddy, 2009). 

Cooperative and interactive learning approaches have been 

recognised as a promising tool to facilitate speaking skills. It 

serves as an alternative approach of teaching for promoting 

speaking and social interaction among students (Gomleksiz, 

2007; Ning, 2011). Prior research suggests that cooperative 

and interactive learning approaches are of great effect on 

developing students’ speaking skills (Pattanpichet, 2011; Liao, 

2009) and also in improving their attitudes towards learning 

(Slavin, 1995). Teaching ESL can be challenging when 

student engagement is lacking due to high teacher talk, 

scripted curriculum, or lack of interest. Fortunately, 

cooperative learning structures give students the engagement 

they desire while making the classroom student-centered and 

exciting (Kagan, 2015) 

Interactive learning approach is also beneficial for all the 

educators as it allows to measure student accomplishments for 

example lecturers making use of interactive teaching approach 

is better equipped to assess how well students master a given 

subject material. It also allows some flexibility in teaching 

whereby educators can apply training methods that involve 

two-way communications which will enable him/her to make 

quick adjustments in processes and approaches.  
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Interactive instruction enhances the learning process and 

also student motivation. Interactive learning approach 

provides students more opportunity to engage in group 

discussion which make learning more fun. 

In Malaysia, however, English speaking instruction within 

the framework of cooperative interactive learning has not been 

tried yet at the tertiary level. In this study, the researchers 

developed a cooperative interactive learning module to assist 

ESL students’ to facilitate their English speaking skills. 

However, to the best of the researchers’ knowledge, the use of 

cooperative interactive learning module to enhance ESL 

students’ speaking skills has been out of the scope of any 

teaching approach/techniques research in Malaysia. Therefore, 

the researchers were motivated to carry out the present study. 

The findings contributed to fill in the gap in previous research 

and provide further insights into English Language teaching 

specifically using the cooperative interactive learning module 

to enhance ESL students speaking skills at public universities 

in Malaysia. 

Problem statement  

The Malaysia Blueprint 2013-2025 put emphasis on creating 

individuals who are able to converse confidently at the 

international level. The Ministry of Education stipulated 

speaking skills as one of the most important skills in the 

English Language Malaysian School Syllabus. Similarly, 

students in UniversitiPendidikan Sultan Idris face some 

difficulties in expressing themselves in English language and 

show lack of competency in speech. Students showed lack of 

interest to engage in speaking activities and also refuse to 

converse in English Language with their lecturers and fellow 

friends. Urr (1999) divulged speaking skills as one of the most 

difficult skill to conquer. Rodriges (2006) supports Urr (1999) 

views on the problems on acquiring speaking skills as in many 

cases language is only heard in the classroom and not 

practiced. The problem is also intensified when there is no 

support for its use outside the classroom. This has been 

attested to by a report which claims that students scored well 

in the written English Language examination paper did not 

perform well at interviews and resulted in their inability to 

secure a job (Rodriges, 2006).  

Hence, many learners of English as a second language, 

especially at UniversitiPendidikan Sultan Idris level perform 

poorly in the language during examination held in the 

university and also interviews. Based on the problems 

encountered by the weak students of English, it was deemed 

necessary to provide some form of guidance to enable the ESL 

students to speak confidently. The guidance comes in the form 

of a cooperative interactive learning module for teaching 

speaking to weak ESL students.   

Research Objectives 

The purpose of the study is to develop a cooperative 

interactive learning module as a teaching approach that could 

benefit ESL students at the university level, particularly where 

the students’ speaking ability is poor. This study will provide 

the impetus to explore further the use of the cooperative 

interactive learning module to help the weak students to speak. 

Therefore, the current study is planned with certain objectives 

in mind.  

The objectives of the study are: 

To develop a cooperative interactive learning module to 

enhance ESL students’ speaking skills 

To investigate the attitudes of the students before and after 

using the cooperative interactive learning module concerning 

speaking 

Research questions  

This research will be conducted in order to answer the 

following questions: 

1. What are the factors that contribute to the learning of ESL 

students’ speaking skills to develop the module? 

2. What are students’ attitude towards the Cooperative 

Interactive Learning (CIL) module developed for improving 

speaking skills? 

Cooperative and Interactive Learning  

A study conducted by Lucena& Jose (2018) on using 

cooperative learning to enhance speaking skills of students at 

an elementary school discovered that instructors must explain 

the steps involved in conducting and implementing 

cooperative learning approach to students.  Once the 

instructors have explained how cooperative learning approach 

works specifically on team dynamics then students will be 

able to perform in groups. Their findings revealed that 

students must be given compliments based on the effort put 

during group dynamics. Learning must be made fun only then 

the learning outcomes can be achieved. By doing so, students 

will feel more comfortable and will focus more on achieving 

the teaching activities planned by the instructors. This findings 

were further supported by Li and Lam (2013) that instructors 

must make clear the role each team member has to play in 

terms of setting the goals, assess the task given and improve 

changes from time to time. Interesting themes emerged from 

this study including students delivering main ideas through 

effective communication where by students expressed their 

concern on the lesson prepared by the instructor which created 

a sense of confidence. The study also reported an increase in 

achievement on the part of students with main ideas as 

cooperative learning approach emphasizes the importance of 

listening to confirm understanding as this will promote critical 

thinking skills when students are curious and ask more 

questions on the lesson that is being conducted. Li & Lam 

(2013) concur that when learners are participating actively in 

cooperative learning activities, they will exhibit a strong 

interpersonal communications as compared to learners in other 

normal classrooms. When students participate in group 

discussion, they are required to activate their critical thinking 

and through cooperative learning approach they are given the 

opportunity to continuously argue, share and clarify their 

understanding and knowledge on certain topics and learning 

materials given during the lesson. So this will lead to students 

showing mastery of content on certain topics and lead them to 

achieve the learning goals of the lesson. Cooperative learning 

approach creates an opportunity for students to embrace a 

sense of accountability when they share main ideas and also  
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students are made to feel more responsible and confident 

towards other members of the group. This leads to students 

taking responsibility to make decisions for the group. Also, the 

findings showed that the instructor must always show love and 

respect towards the students so that they will feel loved and 

comfortable in the learning process. Students must be trained 

to feel accountable so that they can move forward in terms of 

contributing their ideas and sharing materials related to the 

lesson that is being conducted. Son when the students are 

immersed in cooperative learning approach, students with 

inhibited feelings will also feel secure to participate in group 

dynamics without feeling fear or intimidated by the instructors 

or their peers. It can be concluded that different learners have 

different learning styles and adverse attitudes as they come 

with their prejudices. So it is very crucial to have a structured 

cooperative learning approach to develop constructive and 

supportive peer relationships. Learning in the 21st century 

today requires students to be engaged in the learning process. 

We have learners who are very competitive therefore 

cooperative learning approach is believed to be more practical 

in terms of engaging learners in the classroom environment to 

assist them to interact more often with one another in group 

dynamics. Ica, Mardian&Oktavia (2017) carried out a study 

using the cooperative Learning Model Talking Stick Type on 

low level proficiency students who lacked the interest and 

motivation to communicate in English Language. The 

researchers used Cooperative Type Talking Stick Learning 

Model to teach drama. Cooperative learning Model Type 

Talking Stick was used to execute the planning, development 

and assessment stage of the lesson. Findings revealed that the 

cooperative learning approach used was very effective as 

students showed positive attitude towards speaking activities 

and presented quality work for assessment. Students showed 

some interest to work with peers and also collaborated with 

the teachers during the planning, developmental, closing, 

assessment and reflection stage.  

Abdul Rahman &Masuwai (2014) conducted a study on 

using the interactive lecture model to transform standard 

traditional teaching to active learning as to avoid students 

being dependent on the lecturers and passive learners. Several 

research suggest that active learning promotes and activates 

students’ learning. In this study, the researchers tested a 

variant on interactive lecture model known as the CDEARA 

Model that was developed through a module and also a 

training workshop. The CDEARA Model developed was 

reported to be systematic and purposeful as it integrated 

simple activities and strategies called the Interactive Lecture 

tools. Findings revealed that the implementation of the 

CDEARA Model designed was operative and practical. 

According to Abdul Rahman &Masuwai (2014), interactive 

lecture refers to lecture is a combination of lecture that 

incorporates activities that allows students to engage during 

the lecture, encompassing student-teacher, student-student, 

materials-student and students’ interaction with technology. 

Interactive lecture has been reported to be using a teacher 

centred approach as it blends other approaches including 

Project Based Learning and Problem Based Learning. When 

lecturers blend the interactive lecture with Project Based 

Learning and Problem Based Learning, it creates a positive 

experience platform for the lecturers to transform traditional 

lecture to a more student centred interactive lecture. This 

approach is also similar to Multimedia Lecture as it divides 

the lecture hour through a series of mini-lectures combined 

with many other activities which is also referred as the 

Interactive Lecture tools to assist students deep understanding 

and the also the development of higher order thinking skills. 

Therefore, the researchers in this study has come up and 

developed a CDEARA Model that has six steps of 

implementation including assess, reflect, apply, engage, 

deliver and connect. The CDEARA Model developed is novel 

as it allows students to co-construct knowledge by relating to 

new information explicit at the connect stage of the model. 

Some examples of Interactive Learning tools include think-

pair-share, questioning, KWL chart, group discussion, two 

minute paper, reflection, (Mazur, 1997) and others. Findings 

also revealed that the training module developed based on the 

CDEARA Model was effective for the participants of the 

workshop as they found the facilitator was very 

knowledgeable and well-versed in delivering and training 

using the interactive learning tools which they can use in their 

own context of teaching in the future.    

II. METHODOLOGY 

Phase I (ADDIE Model) 

The study was conducted in two phases. The first phase 

wascompleted with needs’ analysis specifically identifying 

speaking problems faced by students in UPSI. The ADDIE 

model approach was used by the researchers to create the 

content to develop the Cooperative Interactive Learning (CIL) 

moduleAnalysis: fundamental concepts of CIL module was 

designed as a teaching and learning aid to assist educators for 

teaching and learning purposes to enhance ESL students’ 

speaking skills.Design: The module consisted of three units of 

hands on activities, current practices on CIL and prior 

knowledge, CIL concepts, conceptualization of a structural 

and complex CIL approach.Development: The development of 

CIL content and additional graphics were added to make the 

module look interestingImplementation & Evaluation: The 

CIL module was implemented to a group of undergraduate 

students enrolled in the English language proficiency (UPSI). 

The researcher conducted a pre-test and post-test to look at the 

effects of the CIL module used on students’ speaking skills.  

Phase II (Quasi-experimental research design) 

This is a quantitative research which utilizes a quasi-

experimental research design whereby a pre-test/post-test 

comparison design was used, where one group was given the 

treatment using the Cooperative Interactive Learning Module 

and the other group is the comparison group (the control 

group) was given the treatment whereby this group was taught 

using the standard method of teaching.In this case, the effect 

of cooperative interactive learning module use on university's 

students’ speaking skill is determined by comparing the level 

of proficiency before and after the treatment using the same 

measure. In order to validate if the treatment has been given 

appropriately,  
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students were asked if they have worked cooperatively and 

interactively in their lesson. Students were asked to rate 

themselves on the way they have worked. For this study, an 

intact sample was used where no random sampling was 

involved. The sample consisted of a class of 45 students who 

will be undertaking Diploma programme during the special 

semester. 

Content of the module 

Cooperative Interactive Learning (CIL) Training Module 

was designed as a teaching and learning aid to assist educators 

to enable them to use some of the fundamental concepts of 

CIL in their everyday teaching to enhance ESL students’ 

speaking skills. The module consisted of three units of hands 

on activities, current practices on CIL and prior knowledge, 

CIL concepts, conceptualization of a structural and complex 

CIL approach. Cooperative interactive learning module will be 

designed systematically according to sequenced content and 

hands-on activities that model the 21st century learning. 

Procedure 

A quasi-experimental study was carried in the second phase 

for eight weeks at one of the universities in Malaysia. Forty-

five Diploma students with mixed ethnicity and gender had 

volunteered to be involved in the study. The students were 

exposed and trained to receive instruction about working in 

cooperative interactive learning groups and practicing before 

the actual study was carried out. The students were given 

training specifically to implement the cooperative interactive 

learning in the classroom in the following areas: developing a 

classroom climate for cooperative learning, team building 

techniques, and social skill for team work. The researcher 

instructed the students to be into three cooperative interactive 

learning groups with each group comprising of four students, 

taking into consideration individual student needs and 

differences including learning styles and student personalities. 

Each student in the group was given an opportunity to select a 

role, and instructed each group to be seated in a circle. The 

researcher explained the value of cooperative interactive 

learning through the development of their personality, their 

ability to make decisions, and showing respect to their fellow 

peers. The groups were also asked to write the name of their 

respective groups. Subsequently, the students were given a 

treatment using the cooperative interactive learning module 

instruction and the comparison group did not receive 

instructions in this manner. The comparison group was taught 

using lecture and individual assignments. For each lesson, 

course goals and values for each goal, course content, 

preparation of teaching and learning materials, and the time 

allocated for each task were created. The 45 students were 

divided three groups of 15 students each. The experimental 

group has nine cooperative groups and each group consisted of 

five students. The comparison group consisted 40 students and 

they were taught using the traditional method of teaching. 

Cooperative interactive learning structures are educational 

methods that put emphasis on organizing the collaboration of 

individuals in a classroom. This means students are asked to 

work together as a team to resolve a problem, complete a task 

or complete a common goals. The researcher used the 

following instructional methods: 

1-Think-Pair-Share: The researcher posed a question to the 

class and the students thought about their responses. Then 

students paired with a partner to talk over their ideas. Finally, 

students shared their ideas with the class. 

2- Three-minute review: The researcher stopped any time 

during a lecture or discussion and allowed teams three minutes 

to review what they had heard with their group. Students in 

their groups could ask questions to the other members or 

answer questions of others. 

3-Group discussion: The researcher posted a question on the 

board, then all group members actively engaged in a 

conversation about the question. Then, I went from group to 

group and sat in for a few minutes to listen to the 

conversation. Finally, I chose one of the members from each 

group to share their answer in front of the whole class. 

The purpose of this study was to develop a cooperative 

interactive learning module to enhance ESL students’ 

speaking skills and to investigate students’ attitudes on the 

cooperative interactive learning module developed on ESL 

students’ speaking skills in one of the universities in Malaysia. 

The gathered data was analyzed through the use of descriptive 

statistics. Additionally, data was collected from a survey that 

used a Likert-type scale and was given to the experimental 

group. The survey included 20 questions, which were divided 

into three sections: the impact of using cooperative learning on 

classroom participation and interaction, individual students' 

feelings and social skills, and learning outcomes.Then, the 

participants in the experimental group were handed a set of 

questionnaire that consisted of 20 items which attempts to 

ascertain participants’ perceptions after the treatment using 

cooperative interactive learning module. The questionnaire 

was adapted from one previous study (Johnson & Johnson, 

1999, 2013). In their study, they obtained 0.817Cronbach 

alpha coefficient, inferring that the questionnaire had a high 

degree of internal consistency reliability. In this study, after 

the researcher had adapted and finalised the questionnaire, two 

experts in this field were requested to validate the items. Then, 

a pilot study was conducted prior to validating the 

questionnaire.  

Three groups of four students from a different university 

were chosen as a subject for the pilot study. The respondents 

from this university were selected based on similar 

characteristics that they have with the actual participants in the 

current study. From the pilot study, the questionnaire had 

obtained 0.817Cronbach alpha coefficient implying that this 

questionnaire had a high degree of internal consistency 

reliability.   

III. FINDINGS 

The students’ percentages show that there is a significant 

difference between the experimental group and the control 

group. In Lesson 1, in the experimental group, 40 of the 45 

respondents (89%) improved their communication skills, 

43(96%) shared that the cooperative interactive learning  
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promoted their thinking before speaking during the 

discussion session in their lecture, 43 (96%) shared exposed to 

new words, and 44 (98%) felt the cooperative interactive 

learning module very useful in facilitating their learning. In 

contrast, the control group showed far fewer observed actions 

in the classroom. Only 6 of 15 (15%) improve their 

communication skills, none of the respondents shared on 

promoting thinking before speaking, 4 of 40 (10%) were 

exposed to new words and none shared the strategy used was 

very useful in facilitating learning. Table 1 indicates the 

results for the experimental and control groups in lesson 1. 

Table. 1 Results for Experimental and Control Group 

Group 1 Experimental  group Control group 

Lecture N Number 

of 

responde

nts 

% of 

respon

dents 

 Numb

er of 

respon

dents 

% of 

respon

dents 

    N   

Improve 

communication

skills 

4

5 

40 89% 4

0 

6 15% 

Promote 

thinking before 

speaking 

4

5 

43 96% 4

0 

0 0% 

Expose to new 

words 

4

5 

43 96% 4

0 

4 10% 

The 

Cooperative 

Interactive 

Learning 

module is very 

useful in 

facilitating 

learning 

4

5 

44 98% 4

0 

0 0% 

To identify the change in students’ attitudes learning before 

and after using the cooperative interactive learning module, 

the study uses paired sample t-test which can be seen in Table 

1. The findings of the study have demonstrated that there is 

significant change of attitude (t(28) = 5.67, p< 0.05). In this 

case, this shows positive changes in students’ attitudes in 

learning before being exposed to the cooperative interactive 

learning module (M = 3.65, SD = 1.89) and after being 

exposed to the cooperative interactive learning module (M = 

5.25, SD = 2.02). The findings suggest that using the 

cooperative interactive learning module has made students 

more positive speaking more confidently.  

Table. 2.Attitude Change (before-after) Paired Sample t- 

Test 

Att    Mean      SD t value df p 

Pre Test 3.65 1.89 5.67 28 0.028* 

Post 

Test 

5.25 2.02 

* sig at p < 0.05 

Overall, the experimental group had shown a positive attitude 

toward cooperative interactive learning strategies, as measured 

by the survey items. Item 2, which measured the effect of 

cooperative learning in enhancing class participation, showed 

the biggest difference in mean responses, as 89% (40 of 45) of 

the experimental group "Strongly Agree", and it had a mean 

response of 1.2. The other items showed that the students in 

the experimental group had a positive overall response when 

asked about their opinions of the effect of cooperative 

interactive learning module on their participation and 

interaction in the classroom. Cooperative interactive learning 

module developed has been found to be effective as it prepares 

the students to work cooperatively preparing them for the 

world of work and the team building necessary to succeed. 

The module created an opportunity for the students to work in 

groups and assist the members so that they can feel connected 

to each other to monitor their learning.  

IV. DISCUSSION 

Cooperative and interactive learning approaches have been 

recognised as a promising tool to facilitate speaking skills. It 

serves as an alternative approach of teaching for promoting 

speaking and social interaction among students (Gomleksiz, 

2007; Ning, 2011). Prior research suggests that cooperative 

and interactive learning approaches are of great effect on 

developing students’ speaking skills (Pattanpichet, 2011; Liao, 

2009) and also in improving their attitudes towards learning 

(Slavin, 1995). Teaching ESL can be challenging when 

student engagement is lacking due to high teacher talk, 

scripted curriculum, or lack of interest. Fortunately, 

cooperative interactive learning structures give students the 

engagement they desire while making the classroom student-

centered and exciting (Kagan, 2015). The findings of this 

study concur with Molla&Muche (2018). Their findings 

revealed significant differences in the pretest and posttest 

results of the students’ laboratory proficiency by teaching 

methods.  

The results demonstrate that there was significant learning 

gain obtained via CLAD followed by cooperative discussion 

group (CDG). Ghaith (2018) reported teachers valued 

cooperative learning as an important pedagogy for achieving 

communicative competence and social cohesion. The 

participants preferred more concrete Jigsaw cooperative 

learning methods as it’s more compatible to classroom 

practices and easier to implement.  

V. CONCLUSION 

Cooperative interactive learning module developed deemed 

to be a successful teaching tool supported by several scholars. 

The findings of this study are in line with the previous 

research studies conducted on cooperative and interactive 

learning strategies. Data obtained from this study is in line 

with Johnson (2003) conclude that the implementation of the 

cooperative and interactive learning strategy has positive  
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impacts on the students’ participation, specifically helping 

them to speak better in the class, promote thinking before 

speaking, learn more new words from peers, facilitate better 

learning and creation of more opportunities for speaking. 
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